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ABSTRACT 

This handbook is designed to guide readers -In 
developing a local assessment of their community's progrefs toward 
achieving the National Education Goals. It is organized around those 
questions that the National Education Goals P^nel has used to measure 
national and state progress. The introduction includes a history of 
the National Education Goals and information about the 1991 and 1992 
Goals Reports. There are five characteristics that are useful for 
local community goal reports: outcome orientation, world-class 
standards comparison, use of broad indicators, progress over time, 
and decade-long progress. The guide is organized around the six 
National Education Goals. Each section is devoted to one of the six 
goals, beginning with the goal statement and objectives. These are 
followed by appropriate questions to ask in assessing progress toward 
that goal. Next is a section titled "Measures To Use, 11 in which each 
question is taken up individually, with answers provided that were 
developed in the 1992 National Education Goals Reports, the pages on 
which the data appear in the report, and suggestions on how to answer 
them in a local report. At the end of each goal section is a list of 
sources that can provide more information on specific goal areas. 
(JPT) 
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This Handbook is Published by the 



NATIONAL EDUCATION GOALS PANEL 

An independent, bipartisan panel charged with assessing and reporting 
the nation s and the states progress toward the achievement 
of the National Education Goals 



"The National Education Goals are an integral part of the challenge to make quality 
and competitiveness hallmarks of America once again. We, on the National Educa- 
tion Goals Panel, are committed to providing leaders at all levels with a clearer 
vision of what needs to be improved to transform our schools and to provide world- 
class, high-performance learning." 



Governor E. Benjamin Nelson 
Chair, National Education Goals Panel 

19924993 



January, 1993 



Dear Colleague: 

As Chair of the National Education Goals Panel, I am pleased to provide you with 
our updated "how to" guide for reporting educational progress at the community 
level. 

The Goals process resulted from the historic Education Summit of 1989. The 
nation's Governors joined the President in a unique, bipartisan consensus concern' 
ing what our country must do in order to remain strong and competitive in the next 
century. They established the National Education Goals to capture the attention of 
Americans and build a resolve to restructure our schools and increase our expecta- 
tions for student performance. 

The nation's executives fully recognized that adopting the National Goals would 
prove an empty gesture without a shared commitment to achieving them and a 
means of holding ourselves accountable for their success at the national, state, and 
local levels. Therefore they formed the National Education Goals Panel, comprised 
of Governors, members of Congress, and members of the President's administration. 
The Panel's mission is to assess annually the nation's and sties' progress toward the 
Goals until the year 2000. Governors have issued state progress reports as well, pro- 
viding more detailed information on specific statewide reforms and consequent 
results. 

The members of the Goals Panel realize that reporting educational achievement is 
not an end in itself; it must serve as a tool for improving results. The success of indi- 
vidual children, adult learners, their families, their employers, their communities, 
and our nation is at stake. 

It is therefore our hope that this handbook will assist local leaders and other interest- 
ed citizens in joining this important initiative by assessing which programs are work- 
ing in their communities and by focusing on what needs to be done to attain the 
Goals. By helping to issue a local progress report on the National Goals, you will 
give your fellow citizens a sense of your community's educational strengths and 
weaknesses, equipping them with a powerful tool for school and community 
improvement. 

It is my firm belief that grass-roots involvement will bring about a transformation of 
the learning process in America. Thank you for accepting the challenge and becom- 
ing involved in helping your community to attain our National Education Goals. 
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Sincerely, 

E. Benjamin Nelson, Chair 1992-93 
National Education Goals Panel, and 
Y^>»3overnor of Nebraska 
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Local Goals Report Handbook 

Introduction 



What is the Purpose of the 
Handbook? 

This handbook is designed to guide 
you as you begin developing a local 
assessment ot your community's 
progress toward the National Edu- 
cation Goals. It is organized around 
those questions that the National 
Education Goals Panel has used to 
measure national and state progress 
in its annual Goals Reports. We 
hope that it serves as a starting 
point for the development of a clear 
vision of where your community 
stands in relation to achieving the 
six National Goals and of what 
needs to be accomplished between 
now and the year 2000. 

What is the History of the 
Goals and the Goals 
Reports? 

Recognizing that our country's 
future rests on quality educational 
opportunities for all Americans, 
the President and the nations Gov- 
ernors met in Charlottesville, Vir- 
ginia, in 1989 . . an historic Educa- 
tion Summit. There they resolved 
to set ambitious National Goals, 
based on a belief that America 
needed a totally new vision of edu- 



cation. At the heart of this vision is 
the six National Education Goals 
established in 1990. 

Because national and state leaders 
believed that adopting National 
Goals would prove an empty ges- 
ture without holding ourselves 
accountable for their success, the 
National Education Goals Panel 
was established in July of 1990 to 
assess and annually report state and 
national progress toward achieving 
those Goals every year until the 
year 2000. The Panel is indepen- 
dent and bipartisan, and member- 
ship consists of eight Governors, 
two Administration officials, and 
four members of Congress. The 
Panel's first report, entitled The 
National Education Goals Report: 
Building a Nation of Learners, was 
released in September of 1991; the 
second was released in September 
of 1992. 



What Did the 1991 and 
U92 Goals Reports Tell Us? 

The Goals Reports showed that we 
are making progress in some areas. 
Schools now educate increasing 
numbers of diverse students, and 
more of those students have 



acquired minimum skills than ever 
before. High school completion is 
at an all-time high. Achievement 
in science and mathematics has 
improved over the last decade. The 
incidence of drug use in the schools 
has declined in recent years. 

The positive accomplishments 
reported in both Goals Reports are a 
result of purposeful action from a 
revitalized American commitment 
to quality education. However, 
indications are that, as a nation, we 
are falling short of what we need to 
accomplish if this country is to stay 
secure and prosperous. 

In particular, the Goals Reports 
revealed that fewer than 20 percent 
of students in the fourth, eighth, 
and twelfth grades can be consid- 
ered competent in mathematics. 
U.S. students score significantly 
below students in other countries 
on international math and science 
tests. Few adults are able to per- 
form literacy tasks that require 
them to process and synthesize 
many pieces of information. Amer- 
ica's young people continue to have 
unequal preparation for school, and 
there are significant "achievement 
gaps" and differences in student, 
parental, and worker attitudes 
between our country and other 
industrialized nations. 

The 1992 Goals Report highlighted 
the importance of American educa- 
tional performance in a global and 
competitive context. Some of its 



findings concluded that American 
parents seem more easily satisfied 
with their children's academic per- 
formance than parents in higher 
performing nations. Significant 
American achievement gaps, rela- 
tive to other nations, may be pre- 
sent as early as first grade, and the 
gap grows as students get older. 
Furthermore, American workers 
are less likely than German or 
Japanese workers to anticipate a 
need to upgrade their present job 
skills. 

More important than any individ- 
ual finding in the Goals Reports is a 
crosscutting theme: America is too 
complacent about its educational 
shortcomings. Satisfaction with 
mediocre achievement and current 
job skills suggests an American 
view of education as an obstacle to 
overcome rather than an invest- 
ment for the future. 



Why Should Local 
Communities Develop a 
Local Goals Report? 

The National Education Goals 
Panel's work to date reflects the 
nation's and the states 1 commit- 
ment to informing themselves on 
how much progress they arc making 
toward achieving the Goals. For 
these Goals to be taken seriously, to 
represent real targets and not just 
aspirations, local communities 
need to become involved and to 
inform themselves as well. 
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Introduction 



We cannot hope to achieve the 
National Education Goals unless 
we all know what progress we are 
making toward them. An accurate 
local assessment of educational per- 
formance in your community can 
help to determine which efforts are 
falling short and suggest areas that 
must be improved. 



What Basic Characteristics 
Should Goals Reports 
Incorporate? 

The National Education Goals 
Panel urges local communities to 
incorporate five characteristics 
used in the Panel's Goals Reports 
into their own Goals reporting 
structure. 

Outcome Oriented 
The Goals Panel has chosen to 
emphasize outcomes, not inputs, 
that focus on the difficulty of the 
circumstances that confront us. 
The primary purpose of Goals 
reports should be to inform the 
community where it is succeeding 
or failing to make progress toward 
the National Education Goals. 
While your local community may 
wish to include other information 
in your Goals report, emphasizing 
performance outcomes should be 
the central focus. 

World-Class Standards 

Because of modem global econom- 
ic competition, we must have 
world-class standards of education- 



al performance. We must know 
how cur schools compare with the 
best in the world. In the future, the 
National Education Goals Panel 
will help coordinate the creation of 
national education standards in 
subject areas which reflect world' 
class achievement expectations for 
all our students Your local reports 
should not attr .apt to assess student 
achievement using only the results 
of basic, minimum skills tests, but 
also achievements against the high- 
est standards available. As a 
nation, we must be concerned that 
all of our students meet high expec- 
tations instead of gaining only min- 
imal skills. 

Breadth of Indicators 

The Goals Report does not just 
cover one subject area, one grade 
level, or even only K-12 education. 
The six National Education Goals 
cover prenatal health care to life- 
long adult learning. Your local 
reports should similarly contain 
information from many different 
sources, covering the entire lifes- 
pans of the citizens in your commu- 
nity. 

Measuring Progress Over ^Hme 
Each year the Goals Report will 
measure national and state progress 
against past performance, allowing 
the nation and each state to com- 
pare themselves over time to their 
own progress toward achieving f'oe 
Go. iS. Your first report should be 
used similarly as a baseline by 
which to measure your communi- 
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ty's continued progress over the 
years. 

Decade-Long Process 
The National Education Goals Report 
is not a one-time publication. The 
Goals Panel is committed to report- 
ing to the nation and states every 
year on progress being made toward 
achieving the Goals. A commit- 
ment to this decade -long process is 
essential to local communities as 
well. In the future, the Panel will 
continue its work toward develop- 
ing better measures to fill in its pre- 
sent data gaps, just as local commu- 
nities should work to fill theirs. 

Who Should Be Involved in 
Developing Local Goals 
Reports? 

As you begin the process of devel- 
oping local progress reports on 
achieving the National Education 
Goals, the Panel encourages you to 
take advantage of the resources 
available in different segments of 
your community — from those 
involved in areas of early childhood 
development to lifelong learning. 
You will need the assistance of your 
local school, government, higher 
education, health, social services, 
and community leaders, as well as 
teachers, parents, students, business 
leaders, and adult educators. 

You will need to work closely with 
your states department of educa- 




tion to lean* what assessment data 
the state has collected from your 
community and has available. You 
also will need to contact other state 
and local agencies for information 
on local health, nutrition, and 
other public programs. At the end 
of each Goal chapter, there is a list 
of the Goals Panel's own sources of 
data. 

How Should the Handbook 
Be Used When Developing 
a Local Report? 

This handbook lists questions to 
ask as you begin to measure your 
community's progress toward the 
Goal? and possible sources of data 
to answer those questions. Sample 
survey questions from the Panel's 
data sources are given. You are 
encouraged to seek the expert 
advice of data gatherers from local 
institutions of higher education on 
broadening those surveys to incor- 
porate other issues in the Goal 
areas in which your community 
would have an interest. 

Thk, document is a guide to begin 
your assessment and reporting 
efforts in relation to the National 
Education Goals. It provides only a 
basis for your local Goals reports. 
You are encouraged to pursue other 
information which may be of help 
when developing your local assess- 
ment, such as your mate's progress 
report. 
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Introducti 



What About New Data 
Sources in Future National 
Goals Reports? 

A National Education Goals Report 
will be published annually in the 
fall containing new and updated 
information related to each of the 



National Goals. An updated hand- 
book will be issued each year to 
inform communities of new data 
the Goals Panel was able to report. 
This document can be acquired by 
contacting the National Education 
Goals Panel Office. 
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The National 
Education Goals 



Goal 1: By the year 2000, all 
children in America will 
start school ready to learn. 

Objectives: 

• All disadvantaged and disabled chil- 
dren will have access to high quality and 
developmentally appropriate preschool 
programs that help prepare children for 
school. 

• Every parent in America will be a 
child's first teacher and devote time each 
day helping his or her preschool child 
learn; parents will have access to the 
training and support they need. 

• Children will receive the nutrition and 
health care needed to arrive at school 
with healthy minds and bodies; and the 
number of low-birth weight babies will be 
significantly reduced through enhanced 
prenatal health systems. 

Goal 2: By the year 2000, the 
high school graduation 
rate will increase to at least 
90 percent. 

Objectives: 

• The nation must dramatically reduce 
its dropout rate, and 75 percent of those 
students who do drop out will successfully 
complete a high school degree or its 
equivalent. 

• The gap in high school graduation 
rates between American students from 
minority hackgrounds and their non- 
minority counterparts will be eliminated. 
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Goal 3: 3y the year 2000, 
American students will leave 
grades four, eight, and twelve 
having demonstrated 
competency in challenging 
subject matter, including 
English, mathematics, science, 
history, and geography; and 
every school in America will 
ensure that all students learn 
to use their minds well, so 
they may be prepared for 
responsible citizenship, further 
learning, and productive 
employment in our modern 
economy. 

Objectives: 

• The academic performance of element 
tary and secondary students will increase 
significantly in every quartile, and the 
distribution of minority students in each 
level will more closely reflect the student 
population as a whole. 

• The percentage of students who 
demonstrate the ability to reason, soU<* 
problems, apply knowledge, and write 
and communicate effectively will 
increase substantially. 

• All students will be involved in activi- 
ties that promote and demonstrate good 
citizenship, community service, and per- 
sonal responsibility. 

• The percentage of students who are 
competent in more than one language 
will substantially increase. 

• All students will be knowledgeable 
about the diverse rultural heritage of this 
nation and about the world community. 



Goal 4: By the year 2000, U.S. 
students will be first in the 
world in science and 
mathematics achievement. 

Objectives: 

• Math and science education will be 
strengthened throughout the system, 
especially in the early grades. 

• The number of teachers with a substan- 
tive background in mathematics and sci- 
ence will increase to 50 percent. 

• The number of U.S. undergraduate and 
graduate students, especially women and 
minorities, who complete degrees in 
mathematics, science, and engineering 
will increase significantly. 

Goal 5: By the year 2000, 
every adult American will be 
literate and will possess the 
knowledge and skills 
necessary to compete in a 
global economy and exercise 
the rights and responsibilities 
of citizenship. 

Objectives: 

• Every majc American business will be 
involved in strengthening the connec- 
tion between education and work. 

• All worke. will have the opportunity 
to acquire the knowledge and skills, from 
basic to highly technical, needed to 
adapt to emerging new technologies, 
work methods, and markets through pub- 
lic and private educational, vocational, 
technical, workplace, or other programs. 



• The number of quality programs, 
including those at libraries, that are 
designed to serve more effectively the 
needs of the growing number of part-time 
and mid-career students will increase 
substantially. 

• The proportion of those qualified stu- 
dents (especially minorities) who enter 
college, who complete at least two years, 
and who complete their degree programs 
will increase substantially. 

• The proportion of college graduates 
who demonstrate an advanced ability to 
think critically, communicate effective- 
ly, and solve problems will increase sub- 
stantially. 

Goal 6: By the year 2000, every 
school in America will be free 
of drugs and violence and will 
offer a disciplined environment 
conducive to learning. 

Objectives: 

• Every school will implement a firm and 
fair policy on use, possession, and distrib- 
ution of drugs and alcohol. 

• Parents, businesses, and community 
organizations will work together to 
ensure that schools are a safe haven for 
all children. 

• Every school district will develop a 
comprehensive K-12 drug and alcohol 
prevention education program Drug 
and alcohol curriculum should be taught 
as an integral part of health education. 
In addition, community-based teams 
should be organized to provide students 
and teachers with needed support. 
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Local Goals Report Handbook 

Format Design 



This handbook is designed to be used as a guide when developing local com- 
munity Goals reports. Listed below are the various parts that make up the 
Handbook. The sir. Goal Sections begin with the actual wording of the 
Goal, followed by the Objectives. Next are questions we suggest you consid- 
er as you start to pian what to include in your local report. Information on 
the data presented by the Panel under a Goal is also given, followed by sug- 
gestions on how to include similar data in your local report. Finally, at the 
end of each chapter is a list of sources that can provide more information on 
specific topics. 

Goal 

Each chapter of this handbook begins with specifying the Goal number and 
the exact language of the Goal. 

Objectives 

The Objectives for each Goal are listed below the actual Goal language. 
Like the Goal statements, these Objectives were agreed upon by the Presi- 
dent and the Governors when the Goals were drafted in 1990. 

Questions to Ask 

This section suggests the types of questions to raise in determining whether 
the Goal and its corresponding Objectives are being met. 

Measures to Use 

This section describes how these questions were answered in the 19/2 
National Education Goals Reports, the pages the data appear on in the 1992 
Report, and suggestions on how to answer them in your local report. 

For More Information 

At the end of each Goal chapter is a list ot sources that can provide more 
information in specific Goal areas. 



Goal One 

Readiness for School 



"By the year 2000, all children in America will start school 
ready to learn. " 



• All disadvantaged and disabled children will have access to high quali- 
ty and developmental^ appropriate preschool programs that help prepare 
children for school. 

• Every parent in America will be a child's first teacher and devote time 
each day helping his or her preschool child learn; parents will have access 
to the training and support they need. 

• Children will receive the nutrition and health care needed to arrive at 
school with healthy minds and bodies; and the number of low-birth- 
weight babies will be significantly reduced through enhanced prenatal 
health systems. 



Objectives 
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Questions to Ask 

■ Kindergarten Measures 
of Readiness For School 

To what degree are children 
entering school ready to learn? 

■ Pre-Kindergarten Measures 
of Readiness For School 

What are the early indicators that 
young children will enter school 
ready to learn? 

Early Childhood Health 
and Nutrition 

How many low-buth weight babies 
are born each year? 

How many mothers receive 
adequate prenatal care? 
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How many children have access to 
regular health care and receive 
proper nutrition?- How many have 
health insurance or Medicaid? 

Preschool Participation and 
Quality 

How many at-risk children 
participate iv. preschool programs? 

How many existing preschool 
programs are of high quality? 

Parental Activities with 
Preschoolers 

How much time do family 
members regularly spend with their 
preschool children on activities 
that will help their children learn 
and grow? 
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Measures to Use 

■ Kindergarten Measures of 
Readiness for School 

To what degree are children 
entering school ready to learn? 

Data Reported by the National 
Education Goals Panel 

This year the Goals Panel endorsed 
the development of an Early Child- 
hood Assessment System. This sys- 
tem will collect information about 
a nationally representative sample 
of children — from their teachers, 
their parents, and from the children 
themselves — at sev*- ' times dur- 
ing the kindergarten year. The 
information collected will address 
five critical dimensions of chil- 
dren's growth and readiness for 
learning. These dimensions and 
their preliminary definitions are: 

Physical V/ell'Being and Motor 
Development 

• The various aspects of a chiiv . 
health and physical growth, 
ranging from being rested, fed, 
properly immunized, and 
healthy, to the development of 
skills and abilities for running 
and jumping, and using crayons 
and puzzles. 

Social and Emotional Development 

• The sense of personal well- 
being that allows a child to par- 
ticipate fully and constructively 
in classroom activities — by tak- 
ing turns, following directions, 



working independently and as a 
group member, and developing 
friendships. 

Approaches Toward Learning 

• The qualities of curiosity, cre- 
ativity, motivation, indepen- 
dence, cooperation, interest, and 
persistence that enable children 
from all cultures to get involved 
in and maximize their learning. 

Language Usage 

• The uses of oral and written 
language — talking, listening, 
scribbling, composing, and being 
read to — thr.t enable children 
to communicate effectively with 
others and express their 
thoughts, feelings, and experi- 
ences. 

Cognition and General Knowledge 

• The familiarity with basic 
information, including patterns 
and relationships, causes and 
effects, and solving problems in 
everyday life. 

Suggestions for Local Goals 
Report Data 

The Goals Panel is eager to ensure 
rhat the information collected con- 
tributes to local efforts to provide 
more appropriate services for chil- 
dren and that the common unin- 
tended side effect of labeling and 
tracking any individual child be 
avoided. In particular, the Goals 
Panel suggests that local communi- 
ties align their efforts with the four 
principles upon which the Early 
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Childhood Assessment System will 
be built: 

• Five dimensions and definitions 
of readiness; 

• Collection of data from more 
tl an one source (including parents, 
teachers, a trained early childhood 
professional, and the children 
themselves); 

• Collection of data at more than 
one point in time; and 

• Avoiding the categorizing of 
children as simply "ready" or "not 
read"." 



■ Pre-Kindergarten Measures 
of Readiness for School 

What are the early indicators that 
young children will enter school 
ready to learn? 

Data Reported by the National 
Education Goals Panel 

The 1992 Goals Report contains 
indicators on children's health and 
nutrition, preschool participation, 
and parental activities with 
preschoolers, as measures of the 
"pre-kindergarten" years. 

Early Childhood Health and 
Nutrition 

How many low-birthweight babies 
are born each year? 




How many mothers receive 
adequate prenatal care? 

How m .ay children have access to 
regular health care and receive 
proper nutrition? How many have 
health insurance or Medicaid? 

Data Reported by the National 
Education Goals Pane! 

The 1992 Goals Report contained 
five measures to assess the nation s 
progress in the area of early child- 
hood health. They were: (1) Birth- 
weight, (2) Prenatal Care, (3) Rou- 
tine Health Care and Continuity of 
Health Care, (4) Health Insurance, 
and (5) Nutrition. 

Birthweighi 
The Panel used the World Health 
Organization's international stan- 
dards for low-birthweight (5.5 
pounds) and very low-birthweight 
(3.3 pounds). Both national and 
state ( 1 989) data were presented for 
three categories in the Goals 
Report (pages 62, 63, and state 
pages): ( 1 ) at or above 5.5 pounds, 
(2) between 5.5 pounds and 3.3 
pounds, and (3) below 3.3 pounds. 
These data were compiled by the 
National Center for Health Statis- 
tics (NCHS). 

Prenatal Care 
The Goals Panel also presented 
1989 data from the NCHS on pre- 
natal care. Three categories were 
presented in both the national and 
state sections of the 1992 Goals 
Report (pages 60, 61, and state 
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pages): (1) the percentage of moth- 
ers who received prenatal care dur- 
ing the first trimester of pregnancy; 
(2) the percentage of mothers who 
received prenatal care during the 
second trimester; and (3) the per- 
centage of mothers who received 
prenatal care during the third 
trimester of pregnancy, or who 
never received care. 

Health Care 
In the 1992 Goals Report, the Goals 
Panel presented five health indica- 
tors from NCHS (pp. 64-66). 
These were: ( 1 ) the percentage 
children aged 5 and younger who 
visited a doctor during the previous 
12 months for routine checkups 
and immunizations (1988); (2) the 
percentage of 3- to 5-year-olds who 
visited a dentist or dental hygienist 
during the previous 12 months 
(1988); (3) the percentage of chil- 
dren aged 5 and younger who had a 
regular source of health care, such 
as a regular provider of care, or a 
regular place for routine care 
( 1988); (4) the percentage of chil- 
dren aged 5 and younger who were 
covered by private health insurance 
plans or Medicaid during the previ- 
ous 12 months (1988); and (5) the 
percentage of children who com- 
pleted their basic immunization 
series by the age of 2, and by school 
entry (1985). 

Child Nutrition 
The Goals Panel reported data from 
the U.S. Department of Agricul- 
ture's 1986 Nationwide FoodCon- 



sumption Survey to measure the 
quality of nutrition of our nation's 
youngest children. Data presented 
in the Goals Report (p. 67) included 
the percentage of 1- to 5-year-olds 
who received the minimum Rec- 
ommended Dietary Allowance of 
protein, Vitamin C, Vitamin A, 
calcium, and iron. 

Suggestions for Local Gc?ls 
Report Data 

• Contact your local and/or state 
public health department to find 
out whether data are collected on 
such health related areas as birth- 
weight, prenatal care, health care, 
and nutrition. 

• Contact the National Gover- 
nors' Association to request a copy 
of the pamphlets Benchmarks for 
Educational Success or Every Child 
Ready for School to use to report 
your progress toward Goal 1 . 

Preschool Participation and 
Quality 

How many at-risk children 
participate in preschool programs? 

How many existing preschool 
programs are high quality? 

Data Reported by the National 
Education Goals Panel 

Preschool Participation 
In the second annual Goals Report, 
the Goals Panel reported 1991 data 
(pp. 69 and 70) from the National 
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Center for Education Statistics* 
National Household Education Sur- 
vey on the percentage of 3- to 5- 
year-olds who attended nursery 
school, pre-kindergarten, or Head 
Start programs, and the percentage 
of 3- to 5- year-olds with disabilities 
who participated in these same 
types of programs. In addition, the 
Goals Panel presented (p. 69) trend 
data (1973 to 1991) from the 
Bureau of the Census' Current Pop- 
ulation Survey on the percentage of 
3- to 5-year-olds who enrolled in 
nursery school. 

Preschool Quality 
In the 1992 Goals Report, the Goals 
Panel reported data (pp. 71 and 72) 
from a U.S. Department of Educa- 
tion survey on the quality of 
preschool centers and the quality of 
home-based preschool settings. 
Quality indicators covered in the 
Goals Report included: staff train- 
ing, group size, and child/staff 
ratios. 

Suggestions for Local Goals 
Report Data 

• Contact your state human ser- 
vices department and your state 
department of education's early 
childhood education division for 
possible information regarding the 
quality of preschools and licensing 
requirements in your state. 

• Rate the quality of your local 
preschools using the guidelines 
established by the National Associ- 
ation for the Education of Young 
Children. 



• Contact your local Head Start 
chapter for information on the per- 
centage of children who are eligible 
to participate in Head Start services 
and who are served by Head Start 
in your area. 

• Discuss with your local school 
district(s) the possibility of con- 
ducting a survey of parents as they 
enroll their children in school 
which includes questions regarding 
their child's participation in 
preschool and the quality of that 
program. 

• Develop a survey for preschools 
in your area with questions such as: 

Sample Questions 
(For Preschool Centers) 
[From the Profile of Child Care Set- 
tings Study: Early Education and 
Care in 1990] 

— What percentage of teachers/ 
caregivers have any: 

- Child-related training; 

- Teacher training; or 

- Child Development Associate 
(CDA) credentials? 

— Does the preschool meet the 
National Association for the 
Education of Young Children's 

(N AEYC) standard* for maximum 
acceptable group size for children 
aged: 

- 0 to 5 months; 

- 6 to 1 1 months; 

- 12 to 17 months; 

- 18 to 23 months; 

- 24 to 29 months; 



- 30 to 35 months; 

- 3 years old; 

- 4 years old; and 

- 5 years old? 

— Does the preschool meet 
NAEYCs standard* for maximum 
acceptable child/staff ratios for 
children aged: 

- 0 to 5 months; 

- 6 to 1 ! months; 

- 12 to 17 months; 

- 18 to 23 months; 

- 24 to 29 months; 

- 30 to 35 months; 

- 3 years old; 

- 4 years old; and 
-- 5 years old? 

* The maximum acceptable group size 
recommended by the National Associ- 
ation far the Education of Young Chil- 
dren is 8 for infants, 12 for I - to 2- 
year-olds, and 20 for 3- to 5- year- 
olds. The maximum acceptable 
child/staff ratio is 10 children per staff 
member for groups containing 3- to 5- 
y ear-olds , 6 children per staff member 
of groups containing 2-year-olds only, 
and 4 children per staff member for 
groups containing infants and 1 -year- 
olds only. NAEYC standards include 
an acceptable range of practice on 
group size and childjstaff ratios. 

Sample Questions 
( For Home-Based Preschool Settings) 
[From the Profile of Child Care Set- 
tings Study: Early Education and 
Care in 1990] 

— What percentage of teachers/ 
caregivers have any: 



- Child-related training; 

- Teacher training; or 

- Child Development Associate 
(CDA) credentials? 

— What percentage of regulated 
home-based preschool settings 
meet the standard* for group ?ize 
for children: 

- of mixed ages within a group; 

- all under age 2 within a group; 
and 

- all aged 2 and above within 
a group? 

* The recommended standard for 
group size for regulated family daycare 
providers without helpers who care for 
children who are all under age 2 within 
a group is 3 . The group size standard 
for all children aged 2 and above with- 
in a group is 6 , and the standard for a 
group of children of mixed ages within 
a group is 5 (Health, Education and 
Welfare Day Care Requirements) . 

Parental Activities with 
Preschoolers 

How much time do family 
members regularly spend with their 
preschool children on activities 
which will help their children 
learn and grow? 

Data Reported by the National 
Education Goals Panel 

In the 1992 Goals Report, the Panel 
reported 1991 data (pp. 67 and 68) 
from the National Center for Edu- 
cation Statistics 1 National House- 
hold Education Survey, on the fre- 
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quency of literacy, arts, and other 
activities that 3- to 5-year-olds 
shared with their parents. Informa- 
tion presented included the per- 
centage of children whose parents 
(or other family members) read 
daily to them, recently visited a 
library, and recently went to a park 
or playground with them. 

Suggestions for Local Goals 
Report Data 

• Using the questions Below as a 
framework, develop your own com- 
munity e jrvey collecting informa- 
tion liKe that reported in the Goals 
Report for measuring parent-child 
activities. Because you must survey 
a representative sample of parents 
in your community in order for the 
survey to be valid and . .liable, con- 
tact experts in survey design (local 
or state departments of education, 
institutions of higher education, 
etc.) for guidance in the survey's 
development and dissemination 
process. Sponsorship of such a sur- 
vey could be provided by your local 
district(s), PTA chapters, or area 
businesses. 



Sample Questions 
[From the National Household Edu- 
cation Survey , 1991] 

— Do you or does someone in your 
family read daily to your child 
(children)? 

— In the previous week, have you 
or has someone in your family done 
the following with your child 
(children): 

- Told a story; 

- Taught songs or music; 

- Engaged in arts and crafts? 

— In the previous month, have 
you or has someone in your 
family done the following 
with your child (children): 

- Gon* to a play, live show, art 
gallery, museum, historical 
site, zoo, or aquarium; 

- Gone to a park or playground? 
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For More Information 

Early Childhood Assessment 
System 

National Education Goals Panel 
1850 M Street, NW 
Suite 270 

Washington, DC 20036 

Source: Goal I Technical Planning 
Subgroup Report on School 
Readiness, 1991 

Indicators for Goal 1 

National Governors' Association 
Hall of the States 
444 N. Capitol Street, NW 
Suite 250 

Washington, DC 20001 

Source: Every Child Ready for 
School, 1992; Benchmarks for 
Educational Success, 1992 

Readiness for School 

Office of Educational Research 

and Improvement 

555 New Jersey Avenue, NW 

Washington, DC 20208 

Source: Helping Your Child Get 
Ready for School 1992 

Birthweight/Prenatal Care 

National Center for Health 
Statistics 

6525 BelcrestRoad 
Room 840 

Hyattsville, MD 20782 

Source: Health, UnitedStates, 1991, 
and Prevention Profile 



Immunizations 

National Center for Health 
Statistics 

6525 Belcrest Road 
Room 840 

Hyattsville, MD 20782 

Source: Health, United States, 1991, 
and Prevention Profile 

Health Care 

National Center for Health 
Statistics 

6525 Belcrest Road 
Room 860 

Hyattsville, MD 20782 

Source: The 1988 National Health 
Interview Survey on Child Health 

Child Nutrition 

Human Nutrition Information 
Service 

6505 Belcrest Road 
Room 367 

Hyattsville, MD 20782 

Source: Nationwide Food 
Consumption Survey, 1986 

Preschool Participation 

National Center for Education 
Statistics 

555 New Jersey Avenue, NW 
Washington, DC 20208 

Source: National Household 
Education Survey, 1991 
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Trends in Nursery School 
Enrollment 

U.S. Department of Commerce 
Bureau of the Census 
Population Division 
Washington, DC 20233 

Source: Current Population Surveys, 
1973 to 1991 

Preschool Quality 

U.S. Department of Education 
400 Maryland Avenue, S W 
Room 3127 

Washington, DC 20202 

Source: Profile of Child Care Settings 
Study: Early Education and Care in 
1990 

National Association for the 
Education of Young Children 
(NAEYC) 

1834 Connecticut Avenue, NW 
Washington, DC 20009 



Parental Activities with 
Preschoolers 

National Center for Education 
Statistics 

555 New Jersey Avenue, NW 
Washington, DC 20208 

Source: National Household 
Education Survey, 1991 

Indicators for Children with 
Learning Disabilities 

National Center on Educational 
Outcomes 

University of Minnesota 
350 Elliott Hall 
75 East River Road 
Minneapolis, MN 55455 

Source: Starring School Ready to 
Learn, 1992 




Goal Two 

High School Completion 



"By the year 2000, the high school graduation rate will 
increase to at least 90 percent. " 



Objectives 

• The nation must dramatically reduce its dropout rate, and 75 percent of 
those students who do drop out will successfully complete a high school 
degree or its equivalent. 

• The gap in high school graduation rates between American students 
from minority backgrounds and their non-minority counterparts will be 
eliminated. 
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Questions to Ask 

■ School Completers 

What is the current high school 
graduation rate? 

Once a person drops out, how 
likely is he or she to complete the 
requirements for a high school 
diploma or its equivalent? 

■ School Dropouts 

What is the dropout rate? 



How has the dropout rate changed 
over time? 

In particular, has the gap in rates 
narrowed for minority students and 
their non-minority counterparts? 

What factors appear to increase 
the likelihood of dropping out? 

What specific reasons do students 
cite for dropping out of school? 

What conditions might encourage 
their return to school? 
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Measures to Use 

■ School Completers 

What is the current high school 
graduation rate? 

Once a person drops out, how 
likely is he or she to complete the 
requirements for a high school 
diploma or its equivalent? 

Data Reported by the National 
Education Goals Panel 

The 1992 Goals Report included 
data (pp. 22 and 23) from the Cen- 
sus Bureau s Current Population Sur- 
vey on hiph school completion 
rates in the United States. Infor- 
mation presented in the Goals 
Report included the percentage of 
19- to 20-year-olds and 23- to 24- 
year-olds who received a high 
school credential in 1991. Infor- 
mation w^.s also presented in the 
Goals Report (p. 23) from the 
National Center for Education Sta- 
tistics' High School and Beyond Sur- 
vey on the percentage of 1980 
sophomores who dropped out, but 
then returned and completed high 
school within the following six 
years. 

The 1992 Goals Report also includes 
uniform and comparable state data 
on high school completion and 
dropout rates from the 1990 Cen- 
sus. However, because these data 
cannot be updated until the next 
administration of the Census in the 
year 2000, the Goals Panel has 
endorsed the creation of a Volun- 
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tary State/Local Student Record 
System that would use comparable 
defiritions of "high school com- 
pleter" and "school dropout" 
(established by the Council of 
Chief State School Officers and the 
Nation 1 Center for Education Sta- 
tistics), and would eventually per- 
mit the reporting of these data on a 
regular basis. 

Suggestions for Local Goals 
Report Data 

• Propose to your district(s) that it 
produce a completion statistic 
using consistent definitions of stu- 
dent completion in the following 
categories*: (1) regular diploma 
recipients, (2) other diploma recip- 
ients, (3) other completers, and (4) 
high school equivalency recipients. 

( I ) Regular Diploma F^tpients 
Count of graduates who receive a 
regular high school diploma upon 
completion of the performance 
requirements in a traditional high 
school program during the previous 
school year and subsequent summer 
school. Included in this category 
are those students completing sec- 
ondary programs in magnet or gift- 
ed programs (which may be called 
"alternative programs"). Do not 
include in this category persons in 
non-traditional programs, com- 
pleters who receive a diploma after 
passing the General Educational 
Development (GED) Test, or per- 
sons completing Special Education 
programs that do not have the same 
requirements as regular high school 
education programs. 
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(2) Other Diploma Recipients 
Count of graduates who receive a 
high school diploma upon comple- 
tion of the performance require- 
ments of the state through a non- 
traditional or alternative school 
program. Examples of these types 
of programs are Adult High School 
Diploma Programs, External High 
School Diploma Programs, and 
Home Study Programs. Include in 
this category only persons aged 19 
or younger. Do not include in this 
category completers who receive a 
diploma after passing the GED Test 
or persons completing Special Edu- 
cation programs that do not have 
the same requirements as regular 
high school education programs. 

(3) Other Computers 
Count of persons receiving an exit- 
ing credential certifying high 
school attendance or completion of 
a schooling program without hav- 
ing completed all requirements for 
a regular high school diploma. 
Include in this category persons 
completing Special Education pro- 
grams that do not have the same 
requirements as regular high school 
education programs, even if the cre- 
dential they receive is called a 
diploma. Do not include in this 
category completers who receive a 
diploma after passing the GED Test. 

(4) High School 
Equivalency Recipients 
Count of persons aged 1 9 or younger 
who receive a high school diploma 
or certificate upon completion of 
the GED Testing Requirements and 



any other state requirements for 
high school equivalency. All GED 
Test passers who receive credentials 
should be included in this category. 

• These four categories are recom- 
mended by the Council of Chief State 
School Officers and the National Cen- 
ter for Education Statistics. 

• Contact your local district(s) 
about the existence of a student 
tracking system that can determine 
the percentage of an incoming 
class that goes on to complete high 
school (using the four categories 
previously described) within a 
specified time period (for instance, 
four years). If no such tracking sys- 
tem exists, a completion rate can 
be estimated using the following 
procedure: 

Count the number of students 
completing high school in the 
past year (by the four completion 
categories, if possible) and the 
number of first-time ninth 
graders four years earlier. The 
number of first-time ninth 
graders would be your denomina- 
tor and the number of twelfth 
graders (four years later) would 
be your numerator. This statistic 
will be fairly accurate if your sys- 
tem has relatively few transfers 
into and out of your system. 

• Contact the U.S. Census Bureau 
to examine 1990 Census data: 
specifically, data on the percentage 
of adults in your community who 
have a high school credential. 
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■ School Dropouts 

What is the dropout rate? 

How has the dropout rate changed 
over time? 

In particular, has the gap in rates 
narrowed for minority students and 
their non-minority counterparts? 

What factors appear to increase 
the likelihood of dropping out? 

What specific reasons do students 
cite for dropping out of school? 
What conditions might encourage 
their return to school? 

Data Reported by the National 
Education Goals Panel 

In the 1992 Goals Report, the Panel 
reported a dropout rate (p. 76) of 
young adults aged 16 to 24 from the 
Census Bureau s Current Population 
Survey, and data (p. 77) from the 
National Center for Education Sta- 
tistics 1 High School and Beyond Sur- 
vey on characteristics which appear 
to increase the likelihood that stu- 
dents will drop out. The Goals 
Panel also presented information 
(p. 77) from the Census Bureau's 
Current Population Survey on 
place of b.rth and its effects on stu- 
dent dropout rates (especially for 
Hispanics). Data (pp. 78-8 1 ) were 
also presented from the National 
Center for Education Statistics' 
National Education Longitudinal 
Study of 1988; First Follow-up on 
reasons cited for dropping out and 

factors that would influence 

* * 
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dropouts to eventually return to 
school. 

Suggestions for Local Goals 
Report Data 

• Contact your local district(s) 
about dropout statistics that you 
can use in your local report. 

• Propose that your local d is- 
trict(s) compute its own dropout 
statistic using the following defini- 
tion and procedure*: 

A dropout is an individual who: 

( 1 ) was enrolled in school at 
some time during the previous 
school year; 

(2) was not enrolled at the 
beginning of the current school 
year; 

(3) has not graduated from high 
school or completed a state- or dis- 
trict-approved educational pro- 
gram; and 

(4) does not meet any of the fol- 
lowing exclusionary conditions: 

a. transfer to another public 
school district, private school, 
state, or district-approved 
education program; 

b. temporary absence due to 
suspension or school-approved 
illness; or 

c. death. 

• Developed by the National Center 
for Education Statistics. 

It is suggested that the dropout rate 
be computed for the ninth, tenth, 
eleventh, and twelfth grades. 
Count the number of ninth graders 



enrolled on or about October 1, 
1991. Follow these children until 
the end of September of 1992, and 
count the enrollment again. Use 
your enrollment figures for 1991 as 
the denominator and the Septem- 
ber figure as the numerator. Calcu- 
late a dropout rate for that class. Do 
this for the other three grades. For 
twelfth grade, count those who did 
not graduate in spring or summer or 
those wh j did not return to school 
in the fall of 1992. Average the four 
single-year dropout rates. When all 
four single-year rates have been 
averaged, that is your dropout rate 
for the 1991-92 school year. 

• Develop a survey for those stu- 
dents who dropped out between the 
8tu and 10th grades about why 
he/she had dropped out and what 
would encourage his/her return to 
school. Use the following ques- 
tions as a guide: 

Sample Questions 
[From the National Education Longi- 
tudinal Study of 1 988: First Follow- 
up Survey, 1990] 

— Why did you drop out of school ? 
School-related Reasons 

- Did not like school; 

- Felt I did not belong; 




- Could not keep up with 
schoolwork; 

- Was failing school; or 

- Did not feel safe at school. 

Family/Job-related Reasons 

- Could not work and go 

to school at the same time; 

- Had to support a family; 

- Was pregnant; or 

- Became a parent. 

— Would you return to school: 
School-related Reasons 

- If you felt sure you could get a 
good job after graduation; 

- If you could participate in 
sports or other activities; 

- If you felt you could graduate; 

- If you felt sure you could get 
tutoring help; or 

- If there were no gangs 
at school? 

Family ^/Job-related Reasons 

- If you could attend classes at 
night or on weekends; 

- If you didn't have to support 
self or family; or 

- If child care were available at 
school? 
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For More Information 

School Completers and 
School Dropouts 

National Center for Education 
Statistics 

555 New Jersey Avenue, N W 
Washington, DC 20208 

Source: Current Population Survey, 
1991; High School and Beyond 
Survey, 1989; National Education 
Longitudinal Study of 1988: First 
Follow-up Survey, 1990; and 1990 
Census 

Council of Chief State 

School Officers 

State Education Assessment 

Center 

One Massachusetts Avenue, N W 
Suite 700 

Washington, DC 2000M431 
Source: Student Handbook, 1992 



Comprehensive Student 

Record Systems 

National Education Goals Panel 

1850 M Street, NW 

Suite 270 

Washington, DC 20036 

Source: Current Status and Future 
Trends Toward Comprehensive 
Student Record Systems, 1992 

Indicators for Children with 
Learning Disabilities 

National Center on Educational 
Outcomes 

University of I . nnesota 
350 Elliott Hall 
75 East River Road 
Minneapolis, MN 55455 

Source: Increasing the High School 
Graduation Rate, 1992 



18 



31 



Goal Three 

Student Achievement and Citizenship 



"By the year 2000, American students will leave grades 
four, eight and twelve having demonstrated competency 
in challenging subject matter, including English, 
mathematics, science, history, and geography; and every 
school in America will ensure that all students learn to use 
their minds well, so they may be prepared for responsible 
citizenship, further learning, and productive employment 
in our modern economy. 99 

Objectives 

• The academic performance of elementary and secondary students will 
increase significantly in every quartile, and the distribution of minority 
students in each level will more closely reflect the student population as a 
whole. 

• The percentage of students who demonstrate the ability to reason, solve 
problems, apply knowledge, and write and communicate effectively will 
increase substantially. 

• All students will be involved in activities that promote and demon- 
strate good citizenship, community service, and personal responsibility. 

• The percentage of students who are competent in more than one lan- 
guage will substantially increase. 

• All students will be knowledgeable about the diverse cultural heritage 
ot this nation and about the world community. 
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Questions to Ask 

■ Academic Performance 

What percentage of students at 
different grades have demonstrated 
competency in selected subject 
areas such as English, mathematics, 
science, histGry, geography, foreign 
languages, and the fine arts? 

How does the percentage of 
minority students who are 
competent in different subject 
areas compare to all students? 

What percentage of students are 
competent in more than one 
language? 



What percentage of students are 
knowledgeable about the world's 
diverse cultural history? 

• Enrollment in Challenging 
Subject Matter 

What percentage of high school 
students enroll in and master 
challenging courses in English, 
mathematics, science, history, 
geography, foreign languages, the 
fine arts, and other subject areas? 

■ Citizenship 

To what degree do students 
demonstrate responsible 
citizenship? 
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Measures to Use 

■ Academic Performance 

What percentage of students at 
different grades have demonstrated 
competency in selected subject 
areas such as English, mathematics, 
science, history, geography, foreign 
languages, and the fine arts? 

How does the percentage of 
minority students who are 
competent in different subject 
areas compare to all students ? 

What percentages of students are 
competent in more than one 
language? 

What percentage of students are 
knowledgeable about the world's 
diverse cultural history? 

Data Reported by the National 
Education Goals Panel 
Nothing is more central to the 
work of the National Education 
Goals Panel than the development 
of world-class standards of student 
achievement and a system of volun- 
tary assessments that is aligned to 
them. To improve education in 
America, we must set ambitious 
standards of achievement that 
explicitly define what we expect all 
our students to know and be able to 
do at different stages in their acade- 
mic careers. 

The National Assessment Govern- 
ing Board (NAGB) defined such 
expectations for the first time using 




the 1990 National Assessment of 
Educational Progress (NAEP) 
Mathematics Assessment. The 
NAGB defined three levels of stu- 
dent proficiency on the NAEP test: 

• Basic (partial mastery of 
fundamental knowledge and 
skills); 

• Proficient (solid grade-level 
performance that demonstrates 
competency in challenging 
subject matter); and 

• Advanced (superior 
performance). 

The data reported in the 1992 
Goals Report for mathematics were 
estimates of the percentages of 4th, 
8th, and 12th grade students who 
performed at each of those levels 
(pp. 27, 28, 85 and state pages). 
The Panel considered only those 
students scoring "Proficient and 
Above" as competent, since this 
level best reflected the concept of 
"demonstrated competency in 
challenging subject matter" out- 
lined in the Goal, 

It is important to note that, 
although the findings on student 
competency are the best measures 
that are currently available, these 
data may not be entirely accurate. 
Evaluations conducted since the 
data were first released suggest that 
the method used for arriving at the 
achievement levels may have been 
flawed. The National Education 
Goals Panel is committed to 
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reviewing the technical merits of 
future levels set by the NAGB for 
measuring progress in Goal 3, and it 
hopes to be able to report improved 
measures of achievement in future 
reports. 

The 1992 Goals Report also includ- 
ed recent NAEP scores in reading, 
writing, and science (pp. 9' and 
93). Unlike those in mathematics, 
these scores describe achievement 
trends over time, but make no 
judgements about what students 
should know or be able to do. 

Information was also presented in 
the Goals Report from the National 
Center for Education Statistics 1 
National Education Longitudinal 
Study of 1988: First Follow-up on 
the percentages of 8th graders who 
had mastered everyday, fundamen- 
tal, and complex concepts in read- 
ing, mathematics, and science by 
the 10th grade (pp. 86-91 ). 

Suggestions for Local Goals 
Report Data 

Although there is an abundance of 
available data sources on student 
achievement for students in your 
community, such as various state- 
mandated tests, exit examinations, 
etc., the Panel urges all local com- 
munities to measure students' 
achievement using hi^h-perfor- 
mance standards. Available tests 
rarely employ such standards. In 
fact, using data from some state- 
mandated tests and exit examina- 
tions may lead the community to 



believe that students are making 
progress when they are not. 

• Contact your student testing and 
assessment staffs at your local and 
state education agencies and ask 
whether there are tests in any of the 
pertinent subject areas that mea- 
sure student achievement against 
high standards of performance. 

• Ask those officials what their 
long-term plans are to develop 
assessments that measure perfor- 
mance against such standards. 

■ Enrollment in Challenging 
Subject Matter 

What percentage of high school 
students enroll in and master 
challenging courses in English, 
mathematics, science, history, 
geography, foreign languages, the 
fine arts, and other subject areas? 

Data Reported by the National 
Education Goals Panel 

Data used by the Goals Panel to 
measure student enrollment in 
challenging subject matter were 
Advanced Placement examina- 
tions and High School Course 
Completion. 

Advanced Placement 
Examinations 
The Advanced Placement (AP) 
program, sponsored by the College 
Board, provides a way for high 
schools to offer college-level 
coursework to students. At present, 
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one or more course descriptions, 
examinations, and sets of curricular 
materials are available in various 
subject areas. Advanced Place- 
ment examinations, which are 
given in May, are graded on a five- 
point scale (5 being "extremely well 
qualified" to 1 being "no recom- 
mendation"). Scores of three or 
above are generally accepted for 
college credit. 

In the 1992 Goals Report, the Goals 
Panel used 1992 data from the Col- 
lege Board on the numbers of stu- 
dents taking AP examinations in 
English, mathematics, science, his- 
tory, foreign languages and the fine 
arts, as well as the numbers of stu- 
dents who scored a three or above 
(pp. 29, 30, 94, 95, and state pages). 

High School Course Completion 
In the 1992 Goals Report, the Panel 
reported information (pp. 96-98) 
on High School Course Comple- 
tion from the National Center for 
Education Statistics' High School 
Transcript Study. Data were pre- 
sented on the percentages of stu- 
dents who had completed various 
courses, and sequences of courses, 
in the five core subject areas. 

Suggestions for Local Goals 
Report Data 

• With the assistance of your local 
school district(s), survey the num- 
ber of students and the percentage 
of an entire grade level who have 
been exposed to and completed 
courses in challenging subject mat- 
ter, counting the number of high 

24 -*3S 



school students who take the 
Advanced Placement examina- 
tions, as well as those who scored a 
three or above. 

For your information, the Coals 
Panel classified AP exams in the 
following way: 

English - Included the 
combination of Language & 
Composition and Literature &. 
Composition. 

Mathematics - Included the 
combination of Calculus AB 
and Calculus BC. 

Science - Included the 
combination of Biology, 
Chemistry, Physics B, Physics C 
- Electricity and Magnetism, and 
Physics C - Mechanics. 

History - Included the 
combination of U.S. History and 
European History. 

Foreign Languages - Included 
the combination of French 
Language, French Literature, 
Spanish Language, Spanish 
Literature, and German. 

Fine Arts - Included the 
combination of Art History, 
Studio Art (Drawing and 
General) and Music Theory. 
(The 1992 administration of the 
AP exams did not include the 
Music Listening and Literature 
exam.) 
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• Survey, with the assistance of 
your local school district(s), the 
percentages of your high school 
graduates who complete the follow- 
ing courses [from the High School 
Transcript Study, 1982 and 1987]: 

- Four years of English; 

- Algebra I, Algebra II, 
and Geometry; 

- Calculus; 

- Biology, Chemistry, 
and Physics; 

- U.S. History and World 
History; 

- Geography; 

- Foreign Languages; 

- Visual and Performing Arts. 

■ Citizenship 

To what degree do students 
g M.^onstrate responsible 
citizenship? 

Data Reported by the National 
Education Goals Panel 
To measure whether students are 
prepared to become responsible cit- 
izens, the Goals Panel included 
data in the 1992 Goals Report on 
Voter Registration, Voting, Knowl- 
edge of Civics, and Community 
Service. 

Voter Registration and Voting 
Using data from the Bureau of the 
Census 1 Current Population Survey , 
the Goals Panel presented informa- 
tion on the percentage of young 
people aged 1 8 to 20 who were reg- 
istered to vote, and who voted in 



the 1988 Presidential election (pp. 
34 and 35). 

Knowledge of Civics 
Using data from the National 
Assessment for Educational Pro- 
gress* Civics Achievement Test, the 
Panel reported on the percentages 
of 4th, 8th, and 12th graders who 
scored at or above various levels of 
civics proficiency (p. 31). 

Community Service 
The Goals Panel presented 1990 
data from the National Center for 
Education Statistics' National Edu- 
cation Longitudinal Study First Foi~ 
low-upy on the percentage of 10th 
graders who reported that they per- 
formed community service regular- 
ly, occasionally, or rarely (pp. 32 
and 33). 

Suggestions for Local Goals 
Report Data 

• Contact your local election 
board office and check to see 
whether there is a statistic on the 
number or percentage of 18-year- 
olds in your community who are 
registered to vote, or who voted in 
the last election. If there are no 
local statistics available, conduct a 
survey through your local school 
district(s) of 18-year-olds in your 
community to see whether they are 
registered to vote, or voted in the 
most recent election. 

• Contact your local and state 
education agencies and inquire as 
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to whether or not there is a civics 
test that measures student achieve- 
ment against high standards of per- 
formance. If not, are there plans for 
development of such an assess- 
ment? 

• Survey local businesses, schools, 
and civic organizations to deter' 
mine the percentage offering 



opportunities for community ser- 
vice and the extent of participation 
in such activities. 

• Survey your local school dis- 
tricts) to determine whether com- 
munity service credits are offered 
and/or required, and the number of 
students taking advantage of them. 
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For More Information 

Mathematics Standards Used in 
The 1992 Qocds Report 

National Assessment Governing 
Board 

800 North Capitol Street, NW 
Suite 825 

Washington, DC 200024233 

National Assessment of 
Educational Progress 
National Center for Education 
Statistics 

555 New Jersey Avenue, NW 
Washington, DC 20208 

Achievement Growth 
National Center for Education 
Statistics 

555 New Jersey Avenue, NW 
Washington, DC 20208 

Source: National Education 
Longitudinal Study of 1 988: First 
FoUou>*up Survey, 1990 

Advanced Placement 
Examinations 

The College Board 

1717 Massachusetts Avenue, NW 

Suite 404 

Washington, DC 20036 

High School Course Completion 
National Center for Education 
Statistics 

555 New Jersey Avenue, NW 
Washington, DC 20208 

Source: High School Transcript 
Study, 1982 and 1987 
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Voter Registration and Voting 
U.S. Department of Commerce 
Bureau of the Census 
Room 2343, Population Division 
Washington, DC 20233 

Source: Current Population Survey, 
1988 

Community Service 
National Center for Education 
Statistics 

555 New Jersey Avenue, NW 
Washington, DC 20208 

Source: National Education 
Longitudinal Study of 1988: First 
FoUow'Up Survey, 1990 

National Education Standards 

National Education Goals Panel 
1850 M Street, NW 
Suite 270 

Washington, DC 20036 

Office of Educational Research and 
Improvement 

555 New Jersey Avenue, NW 
Washington, DC 20208 

Indicators for Children with 
Learning Disabilities 

National Center on Educational 
Outcomes 

University of Minnesota 
350 Elliott Hall 
75 East River Road 
Minneapolis, MN 55455 

Source: Improving Student 
Achievement and Citizenship , 1 992 
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Goal Four 

Science and Mathematics 



"By the year 2000, U.S. students will be first in the world in 
science and mathematics achievement. " 



Objectives 

• Math and science education will he strengthened throughout the sys- 
tern, especially in the early grades. 

• The numher of teachers with a suhstantive background in mathematics 
and science will increase to 50 percent. 

• The number of U.S. undergraduate and graduate students, especially 
women and minorities, who complete degrees in mathematics, science, 
and engineering will increase significantly. 
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Questions to Ask 

■ International Assessment 

How do U.S. students compare in 
international assessments of 
science and mathematics 
achievement? 

How do U.S. students compare in 
international comparisons of 
school, home, and student 
characteristics? 

■ Instructional Practices 

How many science and 
mathematics teachers have the 
capability to use effective 
instructional practices in their 
classrooms? 

How many science and 
mathematics teachers use effective 
practices in their classrooms on a 
regular basis? 



■ Student and School 
Attitudes Toward Science 
and Mathematics 

Do students have positive attitudes 
toward science and mathematics? 

Do schools specify mathematics 
and science as priorities? 

■ Teacher Preparation 

How many science and mathe- 
matics teachers hold degrees in the 
subject areas which they are 
assigned to teach? 

■ Degrees Awarded 

How many undergraduate and 
graduate science and mathematics 
degrees are awarded to U.S. 
citizens? 
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Measures to Use 

■ International Assessment 

How do U.S. students compare in 
international assessments of 
science and mathematics 
achievement? 

How do U.S. students compare in 
international comparisons of 
school, home, and student 
characteristics? 

Data Reported by the National 
Education Goals Panel 

In the 1992 Goals Report, the Goals 
Panel used the most recent (1991) 
data available from the Interna* 
tional Assessment of Educational 
Progress (IAEP) to examine the 
performance of U.S. students in 
mathematics and science in rela- 
tion to students in other countries. 
The Goals Pc.nel compared U.S. 
achievement to students in five 
countries: France, Hungary, Korea, 
Switzerland, and Taiwan (p. 38). 

The Goals Panel also used the 1991 
IAEP data to measure differences in 
educational environments within 
the five countries. These data cov- 
ered such topics as: amount of time 
spent on homework, number of 
books in the home, number of 
hours spent watching television, 
and the use of computers for 
school work or homework (pp. 102 
and 103). 



Suggestions for Local Goals 
Report Data 

• At the present time, there are no 
tests that provide a community 
with a score that can be compared 
with international achievement 
levels. However, in the future, the 
Panel would like to see intemation- 
al tests which could be directly 
linked to a local community's 
assessment in the areas of mathe- 
matics and science. 

■ Instructional Practices 

How many science and 
mathematics teachers have the 
resources necessary to use effective 
instructional practices in their 
classrooms? 

How many science and 
mathematics teachers use effective 
practices in their classrooms on a 
regular basis? 

Data Reported by the National 
Education Goals Panel 

In the 1992 Goals Report, the Panel 
reported data (pp. 106, 107, and 
state pages) on mathematics 
instructional practices from the 
1990 National Assessment of Edu- 
cational Progress 1 (NAEP) Mathe- 
matics Assessment, and presented 
data (pp. 104 and 105) on science 
instructional practices from the 
1990 NAEP Science Report Card. In 
order to estimate how many teach- 
ers have the resources necessary to 
use effective practices, and how 



30 42 



Goal Four 



many actually employ such prac- 
tices, the Goals Report included 
information on: the adequacy of 
teaching facilities, the frequency of 
experiments and oral and written 
reports in the classroom, the 
emphasis on problem-solving skills, 
and the reliance on textbooks to 
determine what to teach. 

Suggestions for Local Goals 
Report Data 

• Develop a teacher and student 
survey on instructional practices, 
with assistance from your local 
school district(s), local and state 
education agencies, and local 
teacher representatives, using the 
following questions as a guide. 

Sample Questions (Science) 
[From the 1990 NAEP Science 
Report Card] 

Teachers 

— Are your facilities for teaching 
laboratory science adequate? 

— Are you well supplied with 
instructional materials and 
resources? 

— Do you rely primarily on 
textbooks to determine what you 
teach? 

(Choices are: 

- Strongly Agree 

- Agree 

- No Opinion 

- Disagree 

- Strongly Disagree) 



— How much emphasis do you 
give to: 

- Developing problem-solving 
skills; 

- Communicating ideas in 
science effectively; 

- Developing skills in 
laboratory techniques? 

(Choices are: 

- Heavy emphasis 

- Moderate emphasis 

- Little emphasis 

- No emphasis) 

Students 

— When you study science, how 
often do you: 

- Give an oral or written 
science report; 

- Do science experiments? 
(Choices are: 

- About once a week or more 

- Less than once a week 

- Never) 

— In science class, how often does 
your teacher: 

- Ask you to writt- up an 
experiment; 

- Ask you to use computers? 
(Choices are: 

- Several times a week or more 

- About once a week or less 

- Never) 
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Sample Questions (Mathematics) 
[From the 1990 HP Mathematics 
Assessment] 

Teachers 

— How much emphasis do you 
give to: 

- Algebra and Functions; 

- Developing reasoning and 
analytical skills; 

- Learning how to 
communicate math ideas? 

(Choices are: 

- Heavy emphasis 

- Moderate emphasis 

- little emphasis 

- No emphasis) 

— About how often do students in 
your class(es) use calculators? 
(Choices are: 

- At least several times a week 

- Weekly or less 

- Never) 

— How accessible are computers 
for student use? 

(Choices are: 

- Available in classroom 

- Difficult to access 

- Not available) 

— About how often do students in 
your class(es) do the following 
types of activities for mathematics 
class: 

- Work in small groups; 

- Work with rulers, counting 
blocks, or geometric shapes; 

- Write reports or do math 
projects? 



(Choices are: 

- At least several times a week 

- Weekly or less 

- Never) 

Other questions asked in the IAEP 
to compare the educational envi- 
ronments of U.S. students with 
those in other countries include: 

— Do you spend 4 hours or more 
on mathematics/science homework 
each week? 

— Do you do experiments during 
class? 

— Do you use calculators in 
school? 

— Do you use computers for 
schoolwork or homework? 

— Do you have 25 books or more 
in your home? 

— Do you spend 2 hours or more 
on all homework every day? 

— Do you watch television 5 hours 
or more every day? 

■ Student and School 
Attitudes Toward Science 
and Mathematics 

Do students have positive attitudes 
toward science and mathematics? 

Do schools specify mathematics 
and science as priorities? 
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Data Reported by the National 
'Education Goals Panel 

measure student and school atti- 
tudes toward math and science in 
the 1992 Goals Report, the Goals 
Panel chose 1990 data (p. 108) 
from the National Assessment of 
Educational Progress' most recent 
Mathematics and Science Reports. 
The Goals Panel also presented 
1992 data (pp. 109-112) on the 
number of students taking 
Advanced Placement examina- 
tions in mathematics and science. 

Suggestions for Local Goals 
Report Data 

• Survey the number of students 
who have taken Advanced Place- 
ment exams in: Biology, Chemistry, 
Physics B, Physics C - Electricity 
and Magnetism, Physics C - Me- 
chanics, Calculus AB, and Calculus 
BC. 

• Develop a student and adminis- 
trative survey about attitudes 
toward mathematics and science. 
Sample questions could include 
[from the 1990 NAEP Science 
Report Card]: 

— Do you like science? 
(Choices are: 

-Yes 
-No) 

[From the 1990 NAEP Mathematics 
Assessment] 

— Do you agree or disagree with 
the following statement: I like 
mathematics. 



(Choices are: 

- Strongly agree 

- Agree 

- Disagree 

- Strongly disagree) 

— Have science and mathematics 
been identified as priorities in your 
school? 

■ Teacher Preparation 

How many science and mathe- 
matics teachers hold degrees in the 
subject areas which they are 
assigned to teach? 

Data Reported By the National 
Education Goals Panel 

In the 1992 Goals Report, the Goals 
Panel used 1991 data from the 
National Center for Education Sta- 
tistics 1 Schools and Staffing Survey to 
measure how well our nation's 
mathematics and science teachers 
are prepared to teach these sub- 
jects. Information included the 
percentage of mathematics and sci- 
ence teachers who have a degree 
(mathematics or mathematics edu- 
cation/science or science educa- 
tion) in the field in which they are 
assigned to teach (page 1 1 7, and 
state pages). 

Suggestions for Local Goals 
Report Data 

• Contact your local school dis- 
tricts) and/or education agency for 
a count of teachers who have 
degrees in science, science educa- 
tion, mathematics, or mathematics 
education and for a count of the 
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number of teachers who are teach- 
ing class in those specific subject 
areas. 

• Survey colleges, universities, and 
schools of education in your areas 
to estimate the number of educa- 
tion majors, teacher trainees, etc., 
who have mathematics or science 
backgrounds and who intend to 
become classroom teachers. This 
will provide an estimate of the 
future pool of instructors in these 
specific subject areas. 

■ Degrees Awarded 

How many undergraduate and 
graduate science and mathematics 
degrees are awarded to U.S. 
citizens? 



Data Reported by the National 
Education Goals Panel 

To estimate the total number of sci- 
ence and mathematics degrees 
awarded to U.S. citizens, the 1992 
Goals Report included 1990 data 
from the National Science Founda- 
tion and National Research Coun- 
cil. Data presented included the 
number of degrees awarded in both 
math and science to males, females, 
and the different racial/ethnic 
groups, and the number of degrees 
awarded per 1,000 22-year-olds (pp. 
113-116). 

Suggestions for Local Goals 
Report Data 

• Contact the admissions staff at 
higher education institutions in 
your area and ask how many stu- 
dents from your community are 
pursuing degrees in mathematics 
and science. 
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For More Information 

International Assessment of 
Educational Progress 
National Center for Education 
Statistics 

555 New Jersey Avenue, NW 
Washington, DC 20208 

Science Instructional Practices 

National Assessment of 
Educational Progress (NAEP) 
National Center for Education 
Statistics 

555 New Jersey Avenue, NW 
Washington, DC 20208 

Source: NAEP 1990 Science Report 
Card 

Mathematics Instructional 
Practices 

National Assessment of 
Educational Progress (NAEP) 
National Center for Education 
Statistics 

555 New Jersey Avenue, N W 
Washington, DC 20208 

Source: NAEP 1990 Mathematics 
Assessment 

Advanced Placement 
Examinations 

The College Board 

1717 Massachusetts Avenue, NW 

Suite 404 

Washington, DC 20036 



School and Student Attitudes 
Toward Science and Mathematics 

National Assessment of 
Educational Progress 
555 New Jersey Avenue, NW 
Washington, DC 20208 

Teacher Preparation 

National Center for Education 
Statistics 

555 New Jersey Avenue, N W 
Washington, DC 20208 

Source: Schools and Staffing Survey, 
1991 

Degrees Awarded 
National Science Foundation 
1800 G Street, NW 
Washington, DC 20550 

National Research Council 
2101 Constitution Avenue, NW 
Washington, DC 20418 

Indicators for Children with 
Learning Disabilities 

National Center on Educational 
Outcomes 

University of Minnesota 
350 Elliott Hall 
75 East River Road 
Minneapolis, MN 55455 

Source: Being First in the World in 
Science and Mathematics, 1992 
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Goal Five 

Adult Literacy and Lifelong Learning 



"By the year 2000, every adult American will be literate 
and will possess the knowledge and skills necessary to 
compete in a global economy and exercise the rights and 
responsibilities of citizenship. " 



Objectives 

• Every major American business will be involved in strengthening the 
connection between education and work. 

• All workers will have the opportunity to acquire the knowledge and 
skills, from basic to highly technical, needed to adapt to emerging new 
technologies, work methods, and markets through public and private 
educational, vocational, technical, workplace, or other programs. 

• The number of quality programs, including those at libraries, that are 
designed to serve more effectively the needs of the growing number of 
part-time and mid^career students will increase substantially. 

• The proportion of those qualified students {especially minorities) who 
enter college, who complete at least two years, and who complete their 
degree programs will increase substantially. 

• The proportion of college graduates who demonstrate an advanced 
ability to think critically, communicate effectively, and solve problems 
will increase substantially. 
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Questions to Use 

■ Adult Literacy 

How many adults are literate? 

How do literacy rates vary among 
racial/ethnic groups and among 
adults with different education 
levels? 

■ Internationa; Workforce 
Attitudes 

How do U.S. workers perceive the 
usefulness of their present job skills 
in the future, compared to workers 
in other countries ? 

How do U.S. workers perceive 
their responsibility for improving 
job performance, compared to 
workers in other countries? 

■ Adult Education and 
Worker Training 

How many adults are enrolled in 
adult education courses? 

How many U.S. workers take 
training to improve their current 
job skills? 



How many adults believe that they 
were unable to take, or did not 
have employer support for, the 
kind of adult education and 
training experiences which would 
effective 1 '/ meet their needs? 

How involved are businesses in 
strengthening the education and 
skills of their workforce? 

■ Citizenship 

To what degree do American 
adults exercise the rights and 
responsibilities of citizenship? 

■ College Enrollment, 
Completion, and Preparation 

What proportion of students who 
enter college complete at least two 
years? At least four years? 

What proportion of students 
complete their degree programs? 

In particular, how do the rates of 
college completion compare for 
minority and non'minority 
students? 

How prepared are college graduates 
to become productive citizens as 
they enter the community and 
workforce? 
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Measures to Use 

■ Adult Literacy 

How many adults are literate? 

How do literacy rates vary among 
racial/ethnic groups and among 
adults with different education 
levels? 

Data Reported by the National 
Education Goals Panel 

To measure the literacy level of our 
nation's adults, the 1992 Goals 
Report included data from the 1985 
Young Adult Literacy Survey ( YALS) 
on the percentages of young adults 
aged 21 to 25 years old who scored 
above certain literacy proficiency 
levels in Prose, Document, and 
Quantitative literacy. The types of 
tasks that were measured included: 
reading and using information in 
texts such as newspapers and pam- 
phlets; locating information in 
materials such as charts and maps; 
and performing arithmetic prob- 
lems using numbers printed in 
materials found in everyday situa- 
tions (pp. 42 and 43). 

The Goals Panel also presented 
information from a Department of 
Labor survey on the literacy skills of 
participants in the Job Training 
Partnership Act (JTPA) and 
Employment Service/Unemploy- 
ment Insurance (ES/UI) programs. 
The Panel reported the percentage 
of adult job seekers in the JTPA and 
ES/UI programs who scored at the 



three highest levels of literacy. As 
in the YALS, the same types of liter- 
acy tasks were assessed (p. 120). 

Suggestions for Local Goals 
Report Data 

• Contact your local literacy 
councils and/or your local or state 
department of education's adult 
education division for information 
on possible literacy rates in your 
area. 

• Survey local literacy councils, 
local school districts, local higher 
education institutions, local may- 
ors 1 offices (especially for larger 
cities), and local public libraries for 
information on types of local litera- 
cy programs available in your com- 
munity and the amount of partici- 
pation in them. 

■ International Workforce 
Attitudes 

How do U.S. workers perceive the 
usefulness of their present job skills 
in the future, compared to workers 
in other countries? 

How do U.S. workers perceive 
their responsibility for improving 
job performance, compared to 
workers in other countries. 7 

Data Reported by the National 
Education Goals Panel 

To measure workers' attitudes in 
this country compared to those of 
workers in other countries, the 
1992 Goals Report presented data 
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(1989-91) from an international 
study done at Cornell University. 
The countries that participated in 
the survey were: Flanders (Bel- 
gium), West Germany, and Japan. 
The Goals Report described the per- 
centage of adult workers in each 
country who reported that their 
present job skills would be very use- 
ful in five years, and the percentage 
who strongly agreed that workers 
should be expected to think up bet- 
ter ways to do their jobs (pp. 121 
and 122). 

Suggestions for Local Goals 
Report Data 

• In conjunction with your local 
Chamber of Commerce, other 
business or governmental organiza- 
tions, or your local higher educa- 
tion institution, create an employ- 
ee survey to assess some of the 
attitudes of your local workforce. 
Use the following questions as a 
guide: 

Sample Questions 
[From Cornell University Study] 

— In five years, how useful will 
your present job skills be for your 
employment? 

(Choices are: 

- Not useful 

- Somewhat useful 

- Useful 

- Very useful) 

— A worker should be expected to 
think up better ways to do his or 
her job. 



(Choices are: 

~ Strongly disagree 

- Disagree 

- Agree 

- Strongly agree) 

■ Adult Education and 
Worker Training 

How many adults are enrolled in 
adult education courses? 

How many U.S. workers take 
training to improve their current 
job skills? 

How many adults believe that they 
were unable to take, or did not 
have employer support for, the 
kind of adult education and 
training experience? which would 
effectively meet their needs? 

How involved are businesses in 
strengthening the education and 
skills of their workforce? 

Data Reported by the National 
Education Goals Panel 
The 1992 Goals Report included 
data on adult education from the 
National Center for Education Sta- 
tistics* National Household Educa- 
tion Survey. Data presented in the 
Report included: the percentage of 
adults involved in continuing edu- 
cation courses over the last year; 
the type of occupation represented; 
reasons for taking the course(s); the 
type of business/organization pro- 
viding the instruction; the kind of 
support received; and issues that 
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kept adults from participating in 
education courses (pp. 123-127). 

The Goals Panel also presented 
trend information on worker train- 
ing from a 1983 and 1991 Depart- 
ment of l abor supplement to the 
Current Population Survey (p. 128). 

Suggestions for Local Goals 
Report Data 

• Contact your local school dis- 
tricts) to inquire whether commu- 
nity adult education courses are 
being offered by the district and, if 
so, the number of participants. 

• Contact your local Chamber of 
Commerce chapters and other ser- 
vice organizations for information 
and possible data on the extent of 
local business involvement in edu- 
cation, ana ways to report the 
extent of this kind of activity in the 
community. 

• Develop your own community 
survey using the questions de- 
scribed below as a framework. 
Involve the business community's 
support, and guidance from officials 
of your local/state department of 
education and literacy councils in 
both its development and dissemi- 
nation process. 

Sample Questions 
[From the National Household Edu- 
cation Survey , 1 99 II 

— Have you been involved in 
continuing education courses or 
non-credit courses during the lasL, 
40 5fc 



12 months? (This does not count 
full-time students or part-time 
courses taken for credit toward a 
degree.) 

— What was your main reason for 
taking an adult education 
course(s): 

- Train for a current job; 

- Personal, family, or social 
reasons; 

- To meet degree/diploma/ 
certificate requirements; 

- To train for a new job; or 

- To improve basic reading, 
writing, and math skills? 

— What type of organization 
provided the instruction for the 
adult education course(s): 

- A business or industry; 

- 4-year college or university; 

- Labor/Professional 
organization; 

- Government agency; 

- Vocational/Trade/Business/ 
Hospital/Right school; 

- Library; or 

- Other? 

— Have any of the following 
barriers kept you from participating 
in additional adult education 
courses: 

- Work schedule; 

- Class cost; 

- Class time; 

- Class location; 

- Lack of child care; 

- Lack of information; 

- Class of interest not 
offered; or 

- Other? 
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— What type of support did you 
receive for the adult education 
course, if any: 

- Course was given at place 
of work; 

- Employer paid some portion; 

- Employer provided course; 

- Employer provided time 
off; or 

- Other? 

Sample Questions 
[From the Current Population Sur- 
vey, 1991] 

— Since you obtained your present 
job did you take any training to 
improve your skills? 

— What kind of training did you 
take: 

- Reading, writing, or 
math skills; 

- Computer-related skills; 

- Other technical skills specific 
to your occupation; 

- Managerial or supervisory 
skills; or 

- Other? 

— Did you take the training in: 

- School; 

- A formal company training 
program; 

- Informal on-the-job; or 

- Other? 

■ Citizenship 

To what degree do American 
adults exercise the rights and 
responsibilities of citizenship? 



Data Reported by the National 
Education Goals Panel 

To asses the degree to which Amer- 
ican adults exercise the rights and 
responsibilities of citizenship, the 
Goals Panel chose registration and 
voting as indicators. Using data 
from the 1988 Current Population 
Survey, the 1992 Goals Report 
included both national and state 
information on the percentage of 
adults aged 18 and older who were 
registered to vote and who voted in 
the 1988 Presidential election 
(page 134, and states pages). 

Suggestions for Local Goals 
Report Data 

• Contact your local election 
board office to obtain a statistic on 
the number or percentage of people 
18 years old and older who are reg- 
istered to vote and who voted in 
the last Presidential and/or Con- 
gressional election. 

• Survey local businesses and civic 
organizations to determine the per- 
centage offering opportunities for 
community service and the extent 
of participation in such activities. 

■ College Enrollment, 
Completion, and Preparation 

What proportion of students who 
enter college complete at least two 
years? At least four years? 

What proportion of students 
complete their degree programs? 
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In particular, how do the rates of 
college completion compare for 
minority and non-minority 
students? 

How prepared are college graduates 
to become productive citizens as 
they enter the community and 
workforce? 

Data Reported by the National 
Education Goals Panel 

To measure the proportion of stu- 
dents who enter and complete some 
college, the 1992 Goals Report 
included data from the Bureau of 
the Census* Current Population Sur- 
vey. Information presented includ- 
ed the percentage of students 
enrolled in college in the October 
following their high school gradua- 
tion, and the percentage of high 
school graduates aged 25-29 who 
completed 2 or more, or 4 or more 
years of college (pp. 129-133). 

The Panel is still not able to answer 
the question of how well college 
graduates are prepared to enter the 
community and the workforce. 
However, this past July, the Panel 
received a set of nine specific rec- 
ommendations from a Task Force 
on Collegiate Assessment. These 
recommendations build upon work 
already under way in the post-sec- 
ondary education community and 
at the National Center for Educa- 
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tion Statistics. The recommenda- 
tions include: the adoption of a uni- 
form format for reporting degree 
completion rates, and; a sample- 
based collegiate assessment system 
linked to the development of 
national standards for cognitive 
skills, higher order thinking skills, 
and occupation-specific skills for 
students in post-secondary educa- 
tion programs. In the coming 
months, the Panel will be carefully 
reviewing this proposal, soliciting 
feedback, and developing action 
plans where appropriate. 

Suggestions for Local Goals 
Report Data 

• Contact your local school dis- 
trict(s) for possible information on 
the status of recent high school 
graduates who have enrolled in col- 
lege following graduation. 

• Contact higher education insti- 
tutions in your area to see if they 
collect data on entrants and com- 
pleters from your community. 

• Contact your state higher educa- 
tion agency for information on 
assessment systems that measure 
the knowledge that students have 
acquired while enrolled. Contact 
your local college officers to see if 
such a system exists or is being 
planned. 
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For More Information 

Adult Literacy 

Educational Testing Service 
Division of Cognitive and 
Instructional Science 
Rosedale Road 
Princeton, NJ 08541 

Source: Young Adult Literacy 
Survey, 1985 

U.S. Department of Labor 
Employment and Training 
Administration 

200 Constitution Avenue, NW 
Washington, DC 20210 

Source: Survey of the literacy skills of 
participants in the Job Training 
Partnership Act (]TPA) and 
Employment Service/Unemployment 
Insurance (ES/Ul) programs. 

Adult Education and Training 

National Center for Education 
Statistics 

555 New Jersey Avenue, NW 
Washington, DC 20208 

Source: National Household 
Education Survey, J 99 1 

U.S. Department of Labor 
Bureau of Labor Statistics 
2 Massachusetts Avenue, NE 
Washington, DC 20212 

Source: Current Population Surveys, 
1983 and 1991 



International Attitudes on the 
Workforce 

Cornell University 

School of Industrial and Labor 

Relations 

Ithaca, NY 14853-3901 

Source: Work-Related Attitudes 
AmongWorkers, 1989-1991 

Business Involvement in 
Education 

U.S. Chamber of Commerce 
Center for Workforce Preparation 
and Quality Education 
1615 H Street, NW 
Washington, DC 20006 

The Business Round table 
1615 L Street, NW 
Washington, DC 20036 

National Alliance of Business 
1201 New York Avenue, NW 
Washington, DC 20005 

Citizenship 

U.S. Department of Commerce 
Bureau of the Census 
Room 2343, Population Division 
Washington, DC 20233 

Source: Current Population Survey, 
1988 
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College Enrollment, Completion, 
and Preparation 

National Center for Education 
Statistics 

555 New Jersey Avenue, NW 
Washington, DC 20208 

Source: Current Population Surveys, 
1990 and 1991 

Collegiate Assessment 
National Education Goals Panel 
1850 M Street, NW 
Suite 270 

Washington, DC 20036 

Source: Task Force Report in 
Assessing the National Goals Relating 
to Postsecondary Education, 1992 



Indicators for Children with 
Learning Disabilities 
National Center on Educational 
Outcomes 

University of Minnesota 
350 Elliott Hail 
75 East River Road 
Minneapolis, MN 55455 

Source: Pursuing Adult Literacy and 
Lifelong Learning, 1992 



Goal Six 

Safe, Disciplined, and 
Drug-Free Schools 

"By the year 2000, every school in America will be free of 
drugs and violence and will offer a disciplined 
environment conducive to learning." 



Objectives 

• Even' school will implement a firm and fair policy on use, possession, 
and distribution of drugs and alcohol. 

• Parents, businesses, and community organizations will work together to 
ensure that schools are a safe haven for all children. 

• Every school district will develop a comprehensive K-12 dr-g and alco- 
hol prevention education program. Drug and alcohol curriculum should 
be taught as an integral part of health education. In addition, communi- 
ty-based teams should be organized to provide students and teachers with 
needed support. 
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Question? to Ask 

■ Student Drug Use 

How accessible are drugs in schools 
and how common is at-school drag 
use? How common is drug use 
among students when they are not 
on school grounds? 

What types of attitudes do students 
possess toward drugs? 

Have schools adopted and properly 
implemented policies on drug use, 
possession, and distribution? Have 
schools developed a comprehen- 
sive drug education program? How 
involved are communities with 
these efforts? 



■ Victimization and 
Vandalism 

How safe are schools, as measured 
by incidence of victimization of 
students and teachers and van- 
dalism of personal and school 
property? 

How involved are parents, 
businesses, and communities in 
ensuring that schools offer a safe 
learning environment? 

■ Discipline in Schools 

How orderly are schools, as 
measured by the existence and 
enforcement of school policies on 
discipline, truancy, and tardiness? 
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Measures to Use 

■ Student Drug Use 

How accessible are drugs in schools 
and how common is at-school drug 
use? How common is drug use 
among students when they are not 
on school grounds? 

What types of attitudes do students 
possess toward drugs? 

Have schools adopted and properly 
implemented policies on drug use, 
possession, and distribution? Have 
schools developed a comprehend 
sive drug education program? How 
involved are communities with 
these efforts? 



dents' attitudes toward the use of 
alcohol and other drugs. Data 
reported included students' atti- 
tudes toward marijuana, cocaine, 
and excessive drinking (p. 138). 

Suggestions for Local Goals 
Report Data 

• Contact your local school dis- 
tricts), state department of educa- 
tion, and local/state alcohol and 
drug abuse agencies and inquire 
whether any data of this kind are 
available on your community. 
Many states and communities have 
participated in drug surveys. 
Inquire about available data on the 
success rates and quality of drug 
education programs in your com- 
munity. 



Data Reported by the National 
Education Goals Panel 
To measure the use of drugs by stu- 
dents, both at-school and overall, 
the 1992 Goals Report presented 
data from the University of Michi- 
gan's 1991 Monitoring the Future 
Survey (MtF) on 8th, 10th, and 
12th graders. Data were also pre- 
sented from the 1989 School Crime 
Supplement from the Bureau of Jus- 
tice Statistics on the availability of 
drugs at school. Types of data pre- 
sented included: the percentage of 
8th, 10th, and 1 2th graders who use 
alcohol and other drugs at or near 
school and overall, and the ability 
of students to obtain drugs on 
school grounds (pp. 46-50). 

The Panel also presented informa- 
tion from the 1991 MtF on stu 
48 



• Develop a survey for students in 
your community with the assis- 
tance of your local school district(s) 
to monitor your community's 
progress in this area, using the fol- 
lowing questions as a guide: 

Sample Questions 

(For 1 2th graders) 
[From the Monitoring the Future 
Survey, 1991] 

— To what degree are you able to 
obtain the following drugs at your 
school: 

- Alcohol; 

- Marijuana; 

- Cocaine; 

- Crack; 

- Uppers/downers; or 

- Other drugs? 
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(Choices are: 

- Easy 
-Hard 

- Impossible 

- Don't know 

- Don't know drug) 

— On how many occasions (if 
any) have you had alcohol to drink 
during the last 12 months?* 
(Choices are: 

- 0 occasions 

- I or more occasions) 

— (When applicable) When you 
used alcohol during the last 12 
months, how often did you use it at 
school?* 

(Choices are: 

- Not at all 

- A few times 

- Some of the times 

- Most of the times 

- Every time) 

* Ask the same questions about mari- 
juana and cocaine use. 

— During the last 30 days, on how 
many occasions (if any) have you: 

- Consumed alcohol; 

- Used marijuana; 

- Taken any illegal drug; or 

- Used cocaine? 
(Choices are: 

- 0 occasions 

- I or more occasions) 



Sample Questions 
(For 8th and 1 0th graders) 
[From the Monitoring the Future 
Survey, 1991] 

— During the last 12 months, did 
you use alcohol: 

- At school during the day; 

- Near school; or 

- At a school dance, game, or 
other event? 

— During the last 30 days, on how 
many occasions (if any) have you: 

- Consumed alcohol; 

- Used marijuana; 

- Taken any illegal drug; or 

- Used cocaine? 
(Choices are: 

- 0 occasions 

- I or more occasions) 

• The Goals Panel did not report 
whether schools have adopted poli- 
cies on drug use, possession, and 
distribution because no nationally 
representative data are currently 
collected in these areas. However, 
your community's Goals report 
could list the policies and informa- 
tion about implementation in your 
local district(s). 

■ Victimization and 
Vandalism 

How safe are schools, as measured 
by incidence of victimization of 
students and teachers and van- 
dalism of personal and school 
property? 
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How involved are parents, 
businesses, and communities in 
ensuring that schools offer a safe 
learning environment? 

Data Reported by the National 
Education Goals Panel 

To measure the safety of our 
nation's schools and the levels of 
student and teacher victimization, 
the 1992 Goals Report included data 
from the University of Michigan's 
1991 MtF Survey and information 
from the National Center for Edu- 
cation Statistics' Fast Response Sur- 
vey System, Information included 
in the Report were: the percentage 
of students who are threatened or 
injured (with and without 
weapons), the percentage of stu- 
dents who have property stolen or 
vandalized, and the percentage of 
teachers who feel unsafe at school 
(pp. 51-54). 

Suggestions for Local Goals . 
Report Data 

• Contact officials from your local 
and/or state department of educa- 
tion and higher education institu- 
tions' research departments to 
design, develop, and disseminate a 
local survey (using the questions 
below) to assess the involvement of 
the community in ensuring that 
schools are able to offer a safe learn- 
ing environment. 



Sample Questions 
(For Students) 
[From the Monitoring the Future 
Survey, 1991] 

— During the last 12 months, how 
often has something of yours been 
stolen while you were <at school? 

— During the last 12 months, how 
often has someone deliberately 
damaged your property (car, 
clothing, etc.) while you were at 
school? 

— During the last 12 months, how 
often has someone injured you 
with a weapon (like a knife, gun, or 
club) while you were at school? 

— During the last 12 months, how 
often has someone threatened you 
with a weapon, but not actually 
injured you, while you were at 
school? 

— During the last 12 months, how 
often has someone injured you on 
purpose without using a weapon, 
while you were at school? 

— During the last 12 months, how 
often has an unarmed person 
threatened you with injury, but not 
actually injured while you were at 
school? 

(At school was classified as: inside 
school , outside school, or on a school 
bus.) 
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(Choices given for all questions 
above are: 

- Not at all 

- Once or more) 

Sample Questions 
(For Teachers) 
[From the Fast Response Survey 
System, 1991] 

— How safe did you feel in the 
school building both during school 
hours and after school hours? 
(Choices are: 

~ Sa/e 

- Moderate^ safe 

- Moderately unsafe 

- Unsafe) 

— In the last 12 months, has a 
student from your school threat- 
ened to injure you? Physically 
attacked you? 

— In the last 4 weeks, has a 
student from your school verbally 
abused you? 

■ Discipline in Schools 

How orderly are schools, as 
measured by the existence and 
enforcement of school policies on 
discipline, truancy, and tardiness? 

Data Reported by the National 
Education Goals Panel 

The 1992 Goals Report contained 
data from both the 1991 Schools 
and Staffing Survey and the 1991 
Monitoring the Future Survey to 
report on teachers' disciplinary 



control over their classrooms, 
teachers' beliefs about the school 
environment, and the incidence of 
students skipping school and classes 
(pp. 139-141, and state pages). 

Suggestions for Local Goals 
Report Data 

• Contact your local school dis- 
trict(s) for data on local truancy 
rates. 

• Include the following types of 
questions in surveys of teachers and 
students. 

Sample Questions 
(For Teachers) 
[From the Schools and Staffing Sur- 
vey, 1991] 

— At school, how much control 
do you feel you have in your 
classroom over disciplining 
students? 

(Choices are on a scale from I to 6 , 
with I being "no control 1 and 6 being 
"complete control") 

— Do you agree or disagree with 
each of the following statements? 

- The level of student mis- 
behavior (e.g., noise, 
horseplay, or fighting in the 
halls, cafeteria, or student 
lounge) in this school 
interferes with my teaching; 

- My principal enforces school 
rules for student conduct and 
backs me up when 1 need 

it; and 
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- Rules for student behavior are 
consistently enforced by 
teachers in this school, even 
for students who are not in 
their classes. 

(Choices are: 

- Strongly agree 

- Agree 

- Disagree 

- Strongly disagree) 

Sample Questions 
(For Students) 
[From the Monitoring the Future 
Survey, 1991] 

— During the last four weeks, how 
many whole days of school have 
you missed because you skipped or 
"cut" class? 



(Choices are: 

- None 

- J day or mare) 

— During the last four weeks, how 
often have you gone to school but 
skipped a class when you weren't 
supposed to? 
(Choices are: 

- Not at aR 

- I or more times) 
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For More Information 

At-School and Overall Drug Use 

University of Michigan 
Institute for Social Research 
Room 2030 
Ann Arbor, MI 48106 

Source: Monitoring the Future 
Survey, 1991 

Centers for Disease Control 
Division of Adolescent and School 
Health 

1600 Clifton Road 
Mail Stop K33 
Atlanta, GA 30033 

Source: Youth Risk Behavior 
Surveillance Survey, 1991 

Availability of Illegal Drugs 

Bureau of Justice Statistics 
National Branch 
Washington, DC 20531 

Source: SchoolCrime Supplement to 
the National Crime Survey, 1 989 

School bafety/Victimization and 
Vandalism 

National Center for Education 
Statistics 

555 New Jersey Avenue, NW 
Washington, DC 20208 

Source: Fast Response Survey 
System, 1991 

University of Michigan 
Institute for Social Research 



Room 2030 

Ann Arbor, MI 48106 

Source: Monitoring the Future 
Survey, 1991 

U.S. Departments of Justice and 
Education 

School Management and Resource 
Team (SMART) Program 
3770 Torrey Pines Boulevard 
Sarasota, FL 34238 

Discipline in Schools 
National Center for Education 
Statistics 

555 New Jersey Avenue, NW 
Washington, DC 20208 

Source: School' and Staffing Survey, 
1991 

Truancy 

University of Michigan 
Institute for Social Research 
Room 2030 
Ann Arbor, MI 48106 

Source: Monitoring the Future 
Survey, 1991 

Indicators for Children with 
Learning Disabilities 
National Center on Educational 
Outcomes 

University of Minnesota 
350 Elliott Hall 
75 East River Road 
Minneapolis, MN 55455 

Source: Promoting Safe, Disciplined, 
and Drug-Free Schools , J 992 
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